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| Message from the CASA/ACAS President |

Starting my Leadership
Journey With CASA

elcome to this edition of Leaders & Learners. Henrik Ibsen once
wrote, “A community is like a ship; everyone ought to be able to take
the helm.” Although I have been affiliated with CASA for quite a
number of years, my tenure “at the helm”, as President, has been rel-
atively brief, having taken over just this past July. Since then, I have

been honoured to represent the organization and had the privilege of

travelling from British Columbia to Newfoundland and Labrador. As

Roger Nippard

CASA/ACAS President

a matter of fact, I “pen” these words in St. John’s, after a series of meetings related to the organization of
the upcoming 2013 summer conference, which will be held in this historic city.

Originally from this province, returning here has been a tangible reminder of the importance of my
roots and my past, both personally and professionally. In reflecting on CASA, I'm reminded that it too has a rich history and that if we really
“want to know the road ahead, we need to ask those coming back.” I would like to take this opportunity to thank former CASA President, Lee-
Ann Forsyth, and Executive Director, Frank Kelly, for their past leadership and continued support through the personnel changes at CASA in
recent months. They have set the bar high for those following them and their continued support for the organization, as well as me personally, is
much appreciated.

Jim Collins, in Good to Great, poses the question: “Can a good company become a great company, and if so, how?” His conclusion,
based on a meta-analysis of the research, is that greatness is not a function of circumstance, but largely a matter of conscious choice and
discipline. Canada has an education system that is consistently ranked as one of the best in the world. In 1994, I was selected to par-
ticipate in a three-week educational tour of Japan with 60 other educators, from over 30 countries, most of which were from the former
Soviet satellite states and Eastern Asia. I quickly learned that the Canadian education system and its educators were held in very high esteem,
and while we are fortunate to live in our context, the success of our work isn’t simply a reflection of having won the educational lottery. Indeed,
the system that we have today is the result of the conscious choices and disciplined efforts of those currently within this organization as well as
those who have come before us.

CASA members fill positions of school division leadership and how we frame leadership determines how people will participate in it. If we
believe that real leadership is restricted to a select few positions of formal authority, then people will act accordingly. I fundamentally believe that
everyone is a leader and consequently each person has the right, responsibility and capability to be a leader. Clearly, as individuals in formal lead-
ership positions, what we think, what we say, what we do and what we believe matters.

Research abounds on the effectiveness of the classroom teacher and leadership of the principal, in terms of both having a profound impact on
the quality and culture of schools. Barth, in Learning By Heart, captures this, noting that, “teachers who choose the path of leadership become
owners and investors in their schools, rather than mere tenants.” In one of the most comprehensive studies of system leadership, Marzano, in
District Leadership That Works, identified a correlation of .24 between district level leadership and increased student achievement. Not surpris-
ingly, leadership at the system level also truly matters, therefore, when we exercise our leadership responsibilities effectively, student achievement
across the system is positively affected.

Over the past few years, a great deal more attention has been focused on building the capacity of individuals at the system leadership level.
Over the past four years, my colleagues in the College of Alberta School Superintendents (CASS) have been fortunate to participate in the
Building System Leadership: A Framework for School System Success initiative. Partnering with Alberta Education, this framework has been
developed and has provided a coherent and unprecedented focus on building school system leadership capacity. The framework addresses the
system level practices, or dimensions, that research and best practices support as having a demonstrated positive impact on student learning and
achievement.

I know that other provinces are also engaged in similar work and as educators and leaders within our respective organizations, I can’t think
of anything that could be more important than learning and making our learning more visible. In the words of Goethe, “the most honorable,
fitting title any educator could have is that of leading learner.” Indeed, CASA is a vital and dynamic resource that can help us on this leadership
and learning journey.

To conclude, John Dewey once said, “what the best and wisest parent wants for his own child must be what the community wants for all
its children.” Despite having a huge geography, relatively high levels of diversity and a widening gap in terms of social equality within our class-
rooms, we continue to work towards creating a system of schools where we would send our own child to any classroom in any school. Thank you
to all the contributors to this edition. I trust that you will enjoy the read.
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With CASA!

am very excited to bring you my first message in the Leaders & Learners magazine as
the new CASA Executive Director! It is an honour and a privilege to fill this role and
I look forward to working closely with the Board of Directors on behalf of the affili-
ate members across Canada.

Before I address what I see coming ahead for CASA, I want to pay tribute to

| Message from the CASA/ACAS Executive Director |

Ken Bain

CASA/ACAS Executive Director

Frank Kelly, our outgoing CASA Executive Director. Frank provided outstanding

leadership to CASA and always demonstrated a sincere commitment to ensure that

CASA was a strong and vibrant organization uniting Canadian senior education leaders. Frank will
be missed at the CASA Board of Directors’ table and at our annual conference. On behalf of CASA,

I want to extend my appreciation to Frank for his years of service and my best wishes for a well-

deserved retirement.

You may be aware that the CASA Board of Directors engaged an external consultant to review

the current communication strategy between and among CASA members. The final report provided

recommendations that extended beyond the area of CASA communications.

Essentially, the three major themes addressed in the report included:

1. Communications;
2. Governance; and

3. Membership Outreach.

The CASA Board of Directors and I have begun to implement a number of recommendations within

the context of the resources available to CASA. I will provide further updates as we move forward.
Please set aside the dates of July 4 to 6, 2013 as we gather in beautiful St. Johns, Newfoundland,

for our annual conference, and watch for more information as it is available.

Once again, it is indeed an honour to take on the role of CASA Executive Director and I look

forward to connecting with you frequently throughout the year.

2013 CASA/ACAS Executives
PRESIDENT

Roger Nippard

Northern Lights School Div. No. 69

PAST PRESIDENT
Lee Ann Forsyth-Sells
Niagara Catholic District SB

EXECUTIVE DIRECTOR
Ken Bain

CASA

PROFESSIONAL DEVELOPMENT /
COMMUNICATIONS DIRECTOR
Ed Wittchen

Ed Wittchen Consulting Led.

WESTERN REGIONAL DIRECTOR
Barry Wowk
St. Albert Protestant Schools

ONTARIO (OPSOA) REGIONAL
DIRECTOR
Rauda Dickinson

Toronto District School Board

ONTARIO (OCSOA) REGIONAL
DIRECTOR

Nick Milanetti

Dufferin-Peel Catholic District School
Board

QUEBEC REGIONAL DIRECTOR
Cindy Finn
Lester B. Pearson School Board

CASA Board of Directors
Rauda Dickinson, OPSOA

Theresa Harris, OCSOA

Kath Rhyason, CASS

Bob Mills, ADESBQ

Metro Huculak, Northwest Territories
Barry Wowk, Western Regional Director
Cindy Finn, Quebec Regional Director

Rauda Dickinson, Ontario (OPSOA)

Regional Director

Nick Milanetti, Ontario (OCSOA)

Regional Director

Lee Ann Forsythe-Sells, Past President

Roger Nippard, President
Eldred Barnes, NLADE
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By Julie Hobbs

School
Admmuastrators’

Support Team:

A Model for

School Success

oy, am I glad to see you! I have just had the worst day of my life,”

a school principal says to me as I walk into the school to deliver
some books for an upcoming professional learning session.

The job of a school administrator in 2012 is a daunting one.
Principals and vice-principals are bombarded with the need to
hone their leadership skills for the 21+ century along with their
day-to-day obligations of managing a school, large or small. Often
they feel that they are facing this overwhelming responsibility of merging the development of peda-
gogical leadership with learning their administrative duties all by themselves.

12 www.casa-acas.ca

Juxtapose this situation with a legion of
“boomers” retiring from school administra-
tion, looking for new challenges and where
their next “buzz” will come from and you
have a ready-made resource. These retirees,
more ready to “retread” than retire, under-
stand the history and culture of an educa-
tional organization. They have expertise to
share, which has often been learned through
the “school of hard knocks,” when there was
not much support for a new principal, beyond
the keys to the front door.

In 2008, the School Administrators’
Support Team, fondly known as “SAST,” was
conceived in Québec’s English educational
community to support school and school
board administrators in their capacity as pro-
viders of services for students who had special
needs. Partially funded by the Ministére de
I’Education, du Loisir et du Sport (MELS),
through its plan of action to support students
with special needs (MELS, 2008), and partially
funded through a special grant for linguistic
minorities, three “retreading” administrators
took on the task of supporting the ten English
school boards across the province, in a way that
school board administrators can only dream of
doing in these days of heavy pedagogical and
administrative demands.

Two former school principals and one for-
mer school principal/central board office sen-
ior administrator came together to pool their
expertise and experience. Each of the school
principals knew what it was to turn a school
around. Diane Wood had taken an inner city
Montreal school and, with her school team,
had brought it to the world stage through some
of its innovative programs. Carol Marriott had
lead a large secondary school to become one
of the most inclusive and successful schools in
the province. I brought with me the experience
of a former school principal and school board
senior executive, a career in special needs edu-
cation and knowledge of the Quebec education
network. All three of us had started out in the
field of special education, understanding the
importance of inclusive education and the need
for it across the province.

It wasn’t long into the project before we
realized that the project had to move beyond its
focus on students with identified special needs
to the collective population of students who
weren’t succeeding in school, those who were
at risk of dropping out and those who were
not graduating or completing their program
of study. At least one in five students sitting in
classes across the province wasn’t succeeding



and in the case of boys, the statistics were even
higher.

As a team, we began to review the latest
literature on brain-based learning, gender
issues, differentiated instruction, professional
learning communities and collaborative net-
works. We worked at translating some of the
most effective strategies into classroom prac-
tices. We met with each school board and
some private schools as part of our mandate
to learn their needs and to work with them
in customizing learning opportunities with
their administrators and the school teams.

Through the four years, there were cer-
tain elements of success that grew organic-
ally from our experiences, either collectively
or individually, in each of the schools and

boards where we worked.

What were the elements of success?
Relationships, relationships,
relationships...

We like to think that much of our suc-
cess came as a result of our understand-
ing that support and change come through
relationship building. As we started out, we
understood, often more intuitively than not,
that the essence of leadership to be “building
collaborative models that have a focus on
vision, goals, process and accountability, in
a spirit of caring.” (Hobbs, 2008) We often
likened our roles to that of the “favourite
aunt”—non-threatening, there to listen and
to be the critical friend in times of need.
(Hume, 2011)

Focus and accountability

At the same time as we began our work
in schools, the MELS (2009) put forward
a strategic plan focusing on increasing stu-
dent graduation rates, improvement in lit-
eracy and increased success rates for students
identified with special needs among other
directions. This was backed with legislation
involving the development of a partner-
ship agreement for each school board and a
management and educational success agree-
ment (the MESA) for each school within
the board.

Driven by evidence-based results, this
provided the focus for much of our work
in schools. The questions, “Where are you
now?” and “Where do you want your school
to be in three to five years?” and “How will
you get there?” helped us focus our work
with the schools and show the principals
what was required to bring them together.

Fun factor and food

Under the title of “Super 7”, Carol col-
lected all the strategies we were promoting
in differentiated instruction: mindset, move-
ment, visuals, music, technology, novelty
and fun. We took off from there—Diane in
her Superman T-shirt entering the room to
the music from Superman, fidget tools on
the tables for the more kinesthetic learners,
periodic brain-breaks (who wouldn’t laugh
to a beach ball routine set to the tune Surfin’
USA!) and, of course, food. A cup of coffee
or tea and a snack—often chocolate—go a long
way to setting the stage for new learning.

Risk-taking

Our greatest challenge was moving from
“one-stop wonder” presentations to helping
principals and their teacher teams take hold of
the strategies we introduced—moving those
strategies from the conference room to the class-
room.

One of the most difficult tasks for a principal
is putting yourself out there in front of your staff
and taking your place as a teacher of teachers. It
is a risk and it takes confidence and sometimes
more than a little courage.

We saw our role as accompanying principals
over these hurdles and supporting them in their
first steps toward building collaboration with
a focus on vision, goals, process and account-
ability, all in a spirit of caring. Where principals
have taken this leap into pedagogical leadership,
they have begun to sce the results of changes in
teacher practice and student learning. They are
excited about their schools and learning. And so
are we! O

Julie Hobbs is currently Team Leader of the
School Improvement Resource Team, an initia-
tive of the Association of Directors General of the
English School Boards of Quebec.

Reference

* Hobbs, J. (2008). “Learning to
Lead: Lessons from the Field”. From
LEARNing Landscapes, Volume 1,
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Hume, K. (2011). Tuned Out: Engaging

the 21 Century Learner. Toronto:
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Ministére de ’Education, du Loisir
et du Sport (2009). Plan Stratégique
2009-2013 du ministére de I’Edu-
caton, du Loisir et du Sport. Québec:
Gouvernement du Québec.
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Knhancing Our Capacity for
Instructional Leadership as School
Administrators

By Pino Buffone
n the fall of 2011, the

Curriculum Services
Department of the Ottawa-
Carleton District School
Board led an authentic,
engaging professional learn-
ing activity with all principals
and vice-principals related to instructional
leadership, a key dimension of their roles
and responsibilities as school administrators.
We asked our entire group of school
administrators, over 250 principals and vice-
principals, the following question: What does
effective instruction look like, sound like, and
feel like for all students in our classrooms?
There were over 1,000 observations iden-
tified by the group.
For each instructional practice noted, we
asked our administrators to identify a strat-
egy that would encourage and promote the

implementation of the instructional practice
observed in their schools. They came up
with over 875 strategies.

We then conducted a “dot-mocracy”
exercise. Each administrator was given three
dot stickers and asked to place a sticker by
the three strategies they felt were most essen-
tial in leveraging the instructional practices
noted. Remarkably, five strategies emerged
above all others as the most “high yield” in
ensuring effective instruction across all class-
rooms in our schools.

The short-list created became known
across our district as “The BIG FIVE Strategies
for Effective Instruction in Our Schools’. The
strategies focus on: task, feedback, criteria, dif-
ferentiation and moderation.

Emerging from this professional learn-
ing activity, the leadership team of the
Curriculum Services Department developed

a “Lead Learner Series” to provide principals
and vice-principals with the opportunity to
“practise” their instructional leadership in
professional learning sessions focused on the
BIG FIVE.

During the first year of the series, our school
administrators worked collaboratively on build-
ing their shared understanding of the BIG
FIVE strategies for effective instruction. As part
of the launch of the Lead Learner Series, our
district hosted a number of keynote speakers,
including Professor Garfield Gini-Newman of
the Department of Curriculum, Teaching and
Learning at the Ontario Institute for Studies in
Education, University of Toronto (OISE/UT).
Garfield’s sessions focused on the nature of the
TASK, ensuring that students are engaged in
activities that promote creativity, critical think-
ing and problem solving, and collaboration in
rich, meaningful contexts. He worked with our

“Research shows that school leadership, especially by the
principal, is the second most important factor (next to the
teacher) when it comes to impact on student learning.
School principals have a special responsibility to
focus on what it takes to implement the core

priorities.”

-Ken Leithwood, 2008

“We learn to do the work by doing the

work.”

-Richard Elmore, 2010

The Leadership Team of the Curriculum
Services Department (0CDSB) includes:
Pino Buffone, Superintendent of Curriculum
Jeffrey Frith, School Effectiveness Lead

Nadia Towaij-White, System Principal-
Elementary

Steven Massey, Student Success Lead

Barry Bickerton, System Principal-Secondary
Joan Oracheski, Manager of Quality Assurance




principals and vice-principals to explore ways
in which everyday instructional tasks could be
“tweaked” in order to embed creative, critical
and collaborative thinking to a greater extent in
the classroom.

Our district also hosted Damian Cooper,
best-selling author and internationally known
speaker and consultant in the area of assessment
and evaluation. Damian’s sessions focused on
the use of timely, descriptive FEEDBACK in
order to guide students during the teaching and
learning process. Numerous examples of the
use of precise, detailed information related to
students strengths and next steps for improve-
ment were shared and discussed with our prin-
cipals and vice-principals.

As a follow-up to these introductory
sessions, Superintendents of Instruction
encouraged school administrators to re-visit
their School Improvement Plans for Student
Achievement (SIPSAs) in order to reflect
upon the use of the BIG FIVE as related
to the goal(s) outlined in their plans and
the Board Improvement Plan for Student
Achievement (BIPSA).

This school year, we are delving deeper into
our collective understanding of the BIG FIVE
strategies for effective instruction, enhancing
the instructional leadership capacity of school
administrators through professional learning

sessions on-site in schools across the district,

K-12. A total of 24 sites will host a lesson study

for small groups of principals and vice-principals.

With the guidance and expertise of Garfield and

Damian, each lesson study will be co-planned

by a teacher on site, the school’s principal and/

or vice-principal, and central staff in Curriculum

Services. Each lesson will strive to connect all ele-

ments of the BIG FIVE, including the modera-

tion of student work after the lesson.

Each school administrator across the dis-
trict will then choose one of a number of
lesson study sessions to attend at either an
elementary or a secondary school. Each les-
son study will provide the group of 10 to
12 principals and/or vice-principals with the
opportunity to:

* Learn about the school and classroom
being visited, and the diverse needs of
the community of learners in the class;

* Review the learning goal(s) of the
lesson with the host teacher and
administrator(s), including the grade/
subject area and the link to the expec-
tations outlined in The Ontario
Curriculum for the lesson;

e QObserve the lesson;

* Debrief the lesson as a small group,
ensuring a non-evaluative stance during
the discussions; and

* Reflect upon the lesson study as instruc-
tional leaders, including the implications
for their SIPSAs and the BIPSA.

The Lead Learner Series endorses an
appreciate inquiry approach, capitalizing
on the interests, strengths and expertise of
educators, where the ability to question,
model and reflect upon practice are essential
elements of the process.

To date, the Lead Learner Series has
been met with great interest and commit-
ment, and the BIG FIVE strategies for effec-
tive instruction in our schools have been
embraced by elementary and secondary
administrators alike.

For additional information, please contact
Pino Buffone, Superintendent of Curriculum,
OCDSB at pino.buffone@ocdsb.ca. O

An educator by profession since 1994, Pino
Buffone has worked as a classroom teacher
in the Western Quebec School Board (1994-
1998) and as a teacher, administrator and
supervisory officer in the Ottawa-Carleton
District School Board (1998 to present). He
is currently Superintendent of Curriculum,
responsible for the implementation of initia-
tives related ro curriculum, teaching and learn-
ing, as well as provincial and district-wide
assessments

The BIG FIVE Strategies for Effective Instruction in Our Schools. ..

THE TASK

engages learners

guides learners

CRITERIA

informs learners

DIFFERENTIATION

invites learners

supports learners

*  Focuses on big 3

ideas and enduring
understandings of the
Ontario Curriculum.

Promotes open-ended
inquiry that refleces
authentic, relevant and
meaningful contexts.

Inspires creativity,
innovation, critical
thinking and problem-

solving.

Provides ongoing, .

descriptive, precise, and
timely information.

Invites peer and self-
assessment (focuses on
assessment-~as’and

“for” ledrning).

Identifies strengths
and next steps fof
improvement,

Defines learning goals. o

Establishes success
criteria.

Scaffolds learning
through co-created
anchor gharts,
exemplars, and
qualitative rubrics.

Offers choices in 3

products, and /or

processes.

Responds to learning
styles, interests, and
readiness.

Creates mulgple entry
points for léarning,

Anchors professional
learning in student
VVOIAk.

Builds individual and
collective capacity.
Facilitates evidence-
based decision-making.
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Taking the Lead to Build

the Leaders of Tomorrow

By Sandra Mann
igh school drop-

out rates in

Alberta are some

of the highest in

Canada. While

demonstrat-

ing gradual
improvement, they continue to be an area of
concern and targeted improvement strategies
across the province. The Calgary Board of
Education (CBE), in its efforts to improve high
school completion rates, is dedicated to achiev-
ing the outcome of success for each of our
students, every day, no exceptions.

In the Calgary Board of Education we have
come to appreciate that the reasons young people
leave school before completing are as individual
as the youth themselves. There is no one strat-
egy, school board or agency that can, by itself,
successfully respond to the myriad of competing
factors and complexities that contribute to youth
disengagement with school. As the largest school
district in Alberta, the CBE has taken a bold step
to coordinate its efforts in collaboration with the
Calgary Catholic School District, community-
based agencies, health and social service providers

and youth justice to create a unique opportunity
for youth, otherwise disconnected from school,
to re-engage in their learning journey. Together
we provide youth with access to critical supports
and community services that promote successful
school completion.

At the Calgary Board of Education, we
believe that each student needs to feel that they
belong in school, that school is their place and
that they can achieve success in their endeavours
in school. As such, CBE is dedicated to the
personalization of learning and has designed
many pathways to help students learn in ways
and environments that work best for them and
create the conditions for individual students
to experience success. Over the course of time,
the CBE has expanded its outreach high school
programming, created distributed online and
blended online learning experiences, designed
and recently opened a state-of-the-art Career and
Technology Centre, and implemented flexible
high school upgrading opportunities available at
times and in places that can accommodate the
diverse and unique circumstances of all learners.

Despite these measures, there remains a
cohort of young people in Calgary who have

not been able to find a way to navigate their
way through to the completion of school. In
light of the fact that Alberta has one of the
highest numbers of high school drop outs in
Canada, the CBE was compelled to design a
strategy, a place and a process to help these
youth find their way to re-engage with learning.

In September 2011, Encore CBE opened
its doors to youth in Calgary who had not
completed school and were seeking ways to
re-engage in their learning. The youth-friendly
space was designed and named with input from
the very youth for whom it was created to
serve. The space creates a venue where youth
can find out about themselves as learners, find
ways to ignite and capture their passion for
learning and be connected to programs, schools
and/or community supports that would help
them on that challenging journey back to being
a student. Youth are invited to drop in, text,
call or email the centre to initiate a working
conversation with one of the dedicated staff
or partner volunteers, and to begin to build
a personalized learning plan that assist them
in removing barriers in accessing a successful
learning experience.

Getting started

The process of developing Encore CBE
started in earnest in January 2011 with the
creation of a strategic action development team
representing multiple stakeholders in the suc-
cess of our learners. Concurrently, as CBE
prepared to move into new centralized admin-
istrative facilities in downtown Calgary, a deci-
sion was made to dedicate the most beautiful,
bright, open space in the building to create a
venue for youth struggling to find their way
back into their learning.

Strategic action groups of principals from
the community and alternative high schools,
senior leaders, learning and technology special-
ists, career practitioners and psychologists met
to dream of possibilities and to explore research,
plan and reconnect youth to learning.

As an asset-based model was chosen to work
with youth, the term “drop out”, which con-
noted student failure, was removed from the



vocabulary. Focus groups were held with young

people who had left school early and had sub-

sequently returned, street youth and youth

who were vulnerable to at-risk behaviours.

They were asked for their input on everything,

including the design of the space, the furniture,

the name and the process of reengagement.

When asked what they thought would encout-

age those who had left to come in to explore

their possibilities of learning, there were many
creative and meaningful answers:

*  Have bright colours not the beige in a wel-
fare office;

*  Round edges, lots of ligh;

¢ It should be a warm and welcoming place, a
place where kids could be creative;

e There needs to be time for one-to-one, time
to make connections, time to work with
teachers who care and who are passionate
about what they do;

*  Would like to have an “ E-Harmony” way of
matching kids with advisors, programs and/
or schools—take a personality test and find
out what would work;

*  Help kids access services, not just give them
the information;

¢ Like the name, “Encore’—it’s like a second
chance but better—it’s like when good things

happen at a concert and you get to hear

more; and
* A name is a name but I would come if I

knew people were going to help me.

The strategic action group met with the
building designers and the architects and creat-
ed a space that incorporated these suggestions.
Floor to ceiling windows, round, colourful and
funky furniture, white board walls and space to
be creative were all part of the design.

No new operations funds were allocated
to Encore CBE. Programs throughout the
CBE provided staff “in kind” for the centre.
Staff from outreach programs, CBe-learn
(online learning), Chinook Learning (high
school upgrading), the student health part-
nership, and specialized learning programs
came to participate in the development and
implementation, exploring mutually-bene-
ficial avenues for professional development
while planning for service access for the
youth who would arrive at the doors of
Encore CBE. For example, a career prac-
titioner from one of the CBE’s specialized
settings spends two days per week welcom-
ing young people to the space, exploring
educational possibilities and supporting the
creation of their learning plans.

She, like the diverse staff involved in Encore
CBE, is very passionate about designing and
supporting new positive experiences for young
people. “This space is unlike anything these
youth have ever seen. It reinforces the idea that
going back to school can be a new experience
and that they can have control over that.”

Opening the doors

The day that Encore CBE opened, the first
community advisory committee convened in
the space. Community leaders from agencies
throughout the city that supported vulnerable
youth were invited to share how they would
like to contribute to support our city’s youth
who left school early, to return. To honour the
fact that CBE was dedicating a new space on
traditional Blackfoot land to support youth,
a smudge was held with all our community
partners. A medicine wheel was the organiz-
ing framework around which our community
members determined how they could best con-
tribute to the support and success of the youth
who came to Encore CBE.

Each agency representative placed
their commitments on the various spokes
of the wheel; spiritual, physical, intellec-
tual and emotional, which, when taken up
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together, contribute to a balanced healthy life.

Mentorship, counselling specialized addiction
support and recreational supports and activities
were some of the services that the community
offered to provide.

Jonny, 18 years old, was the first young
man who walked through the doors with his
four month old baby. He had left school at
16 because he did not feel that he was learning
and wanted to try to find a job. He told us that
now that he was a father, he wanted to make
sure that he could make a better future for his
child and wanted to go back to school. An
assessment was initiated with Jonny to delve
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deeper into reasons why he had not connected
with school. It was discovered that Jonny had
undiagnosed learning difficulties. Subsequently,
he was connected with an outside agency that
would help him with job preparation as well as
future school options.

Renata, 15, had a history of involvement
with gangs, drugs and family violence. She
had short-lived stints of success at school but
then would leave, lured by outside influences.
Renata came to Encore CBE with her mother
and her baby sister. As she spoke to us, she fidg-
eted, turned on the rolling chairs and looked
discouraged when she talked about school.

When asked if she wanted to create a learn-
ing plan, her face lit up. Digital templates and
examples of other learning plans were presented
to her and within minutes, Renata was adding
pictures and comments and working diligently
on her own plan. Her plan included locating
an environment that matched her values, in
Renata’s case, small classes and teachers who
were “laid back” and somewhere she could
develop her interests as part of her program.
Renata kept a hard copy of her colourful plan
as well as a digital copy on a memory stick.
Later that week, Renata was able to use her
learning plan as a ticket of entry into an out-
reach program that is incorporating her love for
dancing, drumming and singing. The learning
plan gave her a voice to design her own return
to school, which incorporated her passions.

Realizing potential, fulfilling dreams

Encore CBE is helping youth articulate
their dreams, hopes and goals for themselves
while transforming the systems that have been
barriers in the past to possible bridges to the
future. Learning plans are created, capitalizing
on various technologies; student-made art and
music and new pathways are forged. Youth are
supported as they explore different schooling
options and ways to access community services
to ensure scaffolds to success.

As of December 2012, 250 youth have
come through Encore CBE. They text, they
call, they email, they drop in. The majority are
between 16 and 18, with a similar number of
males and females. Their stories vary. Many
have had involvement with the justice system
or social services and have very challenging
backgrounds. Each youth is met with respect
and care and is given the opportunity to express
their needs, desires and hopes. Many have cre-
ated personalized learning plans and to date,
55 per cent of them have successfully reengaged
with a learning program. Encore CBE has just
begun and the word is just getting out. The
success of Encore CBE can be summed up
through the voice of one youth who walked
through the doors last March: “I feel at home
here. I feel respected. This is my place. I feel
listened to. I feel hope.” O

Sandya Mann has been with the Calgary Board
of Education for 30 years. She has served CBE stu-
dents in a variety of roles, including teacher, psycholo-
gist, specialist, and, most recently, as a system assistant
principal in Learning Services working with Encore
CBE. Mann has a B.Ed. from McGill University
and a M.Ed. from the University of Calgary.
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Reflections on the Transferability
of Skills and Knowledge

By Margaret Roberts

wo years ago, I
was presented
with an opportu-
nity to become the
Superintendent
of Plant Services
after several years
as a Superintendent of Schools. Taking a big
breath and drawing upon the support of my
colleagues, I leapt into this new field of respon-
sibility. As it turns out, despite the content
being so different from the literacy and numer-
acy focus of student achievement, supervising
a service department has many similarities to
supervising school administrators and schools.
It takes a combination of factors to succeed as
a leader in a new subject area and the learning
that results is engaging and rewarding.

Luckily, leaders in Ontario school sys-
tems are supported in their work by several
documents based upon research conduct-
ed by Ken Leithwood. The System-Level
Leadership chart, in particular, outlines four
domains that pertain to effective leader-
ship provided by superintendents; core pro-
cesses, supporting conditions, leadership
development and relationships. To move a
school system forward, all superintendents
must work in tandem to plan, implement
and monitor leadership strategies that are
focused and intentional in nature.

Core processes

When a department has a clear sense of
what its responsibilities are, how they relate
to the core business of the school board and
how it will achieve them, the service superin-
tendent will find that processes have served a
critical role in the department’s success. Using
strategic planning processes, an effective service
superintendent will be able to help move the
department’s work forward, just as academic
superintendents work to move student achieve-
ment forward.
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Plans for continuous improvement are
equally as important for departments as for
schools, with goals based on data, supported
by targeted actions, related professional learn-
ing, monitoring, clear lines of responsibility,
and evaluation and analysis of results. In York
Region, all improvement planning supports
goals set out by trustees in the Multi-Year Plan,
and those articulated by the Director in his
Annual Plan. Schools and departments are
equally responsible for working towards suc-
cessful achievement of these goals, so super-
intendents follow similar processes to achieve
these goals.

Attending carefully to the issues and knowl-
edge being generated by academic superinten-
dents has been useful to my practice. In addi-
tion to attending meetings regarding planning
and financial issues, it has been important to
stay connected to academic knowledge gen-
eration. Reading and considering the impact of
Instructional Rounds, for example, has helped
me begin to work on a model of shared leader-
ship between the three service departments,

which will focus on a shared “challenge of prac-

tice”. Working with staff in all the depart-
ments has helped underline the advantages
to be gained from a seamless service delivery
ethic. The integration between departments has
been one of many pleasant surprises in my role,
especially since we do not all work within one
common board office building or even in the

same town.

Supporting conditions

Keeping our department’s work aligned
with that of other departments and schools has
been facilitated through regular reporting to the
Board, Ministry, Director and the Associate
Director, to whom I report. Attending the
weekly Superintendents of Schools meetings
when possible has also helped me keep our
department’s work focused on areas that sup-
port the work done by teachers and support
staff in classrooms. Our department’s managers
serve on many interdepartmental committees,
along with school administrators, which helps

ensure alignment of our initiatives and services.



Meeting with other superintendents in the
Barrie Region has been helpful in establishing a
network of colleagues to whom I can turn for a
sounding board, for advice or answers.

Leadership development

From LEED training to human resources
skills, plant services managers and staff are
all keen to keep up with current knowledge
and to move our practices forward, con-
stantly in search of what will be needed next
in our schools. Each person brings a differ-
ent set of skills to the department and as we
continue to learn, our department will be
able to keep ahead of demands and influence
school design, operations and maintenance
in ways that will support teachers, students,
support staff and administrators. Similar to
professional development needs of school
administrators, encouraging managers to
develop their leadership skills has served as a
complement to the subject matter expertise
they bring to the job.

We recently piloted an electronic career
survey for supervisors and managers in our
department in an effort to collect and manage
data regarding current and future interest in
leadership positions. This will help us tailor
leadership development opportunities offered
within our board complementing courses and
workshops offered by outside agencies. While
much of the need in our department is for
skilled trades-related knowledge (for example,
reading architectural drawings), there is also
considerable interest and need for subjects such
as project management, conflict resolution or
managing change which transcend depart-
ments.

Relationships

The first item in my entry plan was to estab-
lish relationships with the plant services staff as
soon as possible while gathering new knowl-
edge. I attended summer caretaking training
workshops, went out on the road with some of
the tradespeople, visited all 32 high schools and
attended a provincial Operations, Maintenance
and Construction conference with many of
the department’s managers within the first few
months. A course in Building Environment
Systems (BES) at the local college gave me a
general overview of the mechanical systems that
I'd be looking at in schools, and more to the
point, gave me some credibility that my B.A. in
Canadian history might not have warranted.

Once my interest in the department’s work
and my willingness to support staff needs were
established, I was able to articulate, in a cred-
ible way, what I had observed in terms of next
steps and changes that might be needed. This
has, in turn, become part of the Department
Improvement Plan. Staff have contributed their
ideas, debated timelines and engaged in provin-
cial-level discussions regarding advancement of
practice. Getting out into the schools helped
build relationships, just as it did when I was an
academic superintendent.

The greatest advantage of becoming the
plant services superintendent following many
years in school leadership is that of the rela-
tionships which already existed and the trust
that was in place. School administrators and
superintendents know that I have a good idea
of the challenges they face, while the plant
services staff know that their work, knowledge
and expertise is valued by me as I articulate the
value they add to our school system every day.

Conclusion

As Ken Leithwood reminds us, “Leadership
is the exercise of influence on organizational
members and diverse stakeholders toward the
identification and achievement of the organi-
zation’s vision and goals."” (The Institute for
Education Leadership, 2012).

While he may have focused on the
leadership provided by academic lead-
ers, Leithwood’s words and research apply
equally to leaders in the service departments
of our school boards across the province.
By providing a leadership framework that
suits leaders from all aspects of the school
system, the province has taken the first step
in ensuring that service superintendents and
academic superintendents work together
in alignment to support student achieve-
ment and staff development. Having had
the chance to transfer my leadership skills to
a new department has been energizing and
exciting; I recommend it to anyone who is
intrigued by the opportunity to examine

leadership in a new light! O

Margaret Roberts is presently the
Superintendent of Plant Services with the York
Region DSB. She holds an M.Ed. in curriculum,
an M.B.A. in Executive Management and is cur-
rently enrolled as a doctoral student in a D.B.A.
program specializing in Strategy and Innovation.

Reference
The Institute for Education Leadership

(2012). System-Level Leadership. http://iel.immix.
ca/storage/6/1345689034/System_LL.pdf

Winter 2012-2013 25



Kngaging Boys at the

Central Québec School Board

By Patti L. Moore

hen the

Québec

Ministry of

Education

engaged

all pub-

lic school

boards across Québec to increase the prov-

incial graduation rate of Québec secondary

students to 82 per cent by 2020, they man-

dated each school board to set precise targets

outlining specifically how they intended to

reach their goals. While Central Québec

School Board (CQSB) success rates were

impressive, we determined that while CQSB

boys were succeeding at a rate higher than

the provincial average (5.4 per cent better

than boys in the public schools), CQSB

girls showed an almost 10 per cent dif-

ferential with CQSB boys. Finding a way

for CQSB boys to succeed as well as the girls
became a top priority.

Director General Marielle Stewart was

an active part of the team that brought

Barry MacDonald’s Boy Smarts work-
shop to the CQSB. The full-day workshop
in October 2010 drew over 350 CQSB

educators from all 18 schools (elemen-
tary and secondary levels) as well as the
Board’s adult and vocational centre. Every
single participant received a copy of Barry
MacDonald’s Boy Smarts: Mentoring
Boys for Success at School. Each school
also received copy of Barry MacDonald’s
Boys on Target: Raising Boys into Men of
Courage and Compassion.

“We wanted to ensure that as many edu-
cators as possible were provided the oppor-
tunity to have this training first-hand,”
says Stewart. “Our territory is extremely
large, covering 30 per cent of the province.
Bringing together teaching teams from every
school was a big deal-but also very import-
ant to us!”

One CQSB school that has become a
model for creative ways to engage boys is
Ste-Foy Elementary, a small English school
in the heart of Québec City. Immediately
following the CQSB Boy-Smarts Training,
every staff member (from teachers, to
daycare staff to technicians) was actively
involved in creating an environment in the
school better suited to meeting boys’ learn-
ing needs. That first year, staff focused on

Standing stations are located in all cycle 2 and 3 classrooms.
There are smaller ones for cycle 2 (grades 3/4) and taller ones

Jor cycle 3 (grades 5/6). All photos by Jason Enlow, Ste-Foy
Elementary School Special Education Technician.
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Targets can be used for snowballs
or any ball.

learning all that they could about the ideal
teacher and the ideal classroom.

“Absolutely everything was divided
into manageable chunks,” says school
Principal Denise Godin. “Our entire staff
was divided into teams, each of which was
responsible for mastering one technique
and bringing it back to share at school-
improvement meetings.”

This included examining school data in
minute detail-from behaviour incidents to
overall success rates—and mapping out ‘hot
zones’ in the school and on the playground
where the staff felt that incidents of bully-
ing and violence needed to be decreased. All
agreed that with a minimum of effort, the
school environment could be better arranged
to suit the needs of the boys, while still leaving
plenty of room for the girls to blossom as well.

“We can misread ‘violence’ in boys,” says
Godin. “We know that boys need to move; they
thrive on action, movement and adventure. Boys
can be impulsive: a litde bit of good-natured
roughhousing needs to be tolerated, but super-
vised. Boys need to get the ‘wiggles’ out.”

As such, every single staff member was
asked to adopt two Boy Smarts strategies

A rack containing books that appeal to boys situated near the
magazines that boys frequent (note the green background,).




“We wanted to ensure

that as many educators as
possible were provided the
opportunity to have this
training first-hand. Our
territory is extremely large,
covering 30 per cent of the
province. Bringing together
teaching teams from every
school was a big deal—but
also very important to us!”

that they felt they could succeed at (again,
manageable chunks were key).

Over the course of the past few years,
the school has gradually been transformed.
Hallways and classrooms have been de-clut-
tered. Overhead lighting is more subdued.
SMARTboards feature larger font and brain-
friendly colour backgrounds (for example,
lime green and black). Every day, classroom
teachers build some form of physical-activity
movement into their daily routines. It can be
as easy as following a dance routine on the
SMARTboard or running a few laps in the
yard. Classrooms have balls for students to
sit on. Standing work stations, built with the
boys’ assistance, have been installed to give
boys greater mobility and “wiggle” room
(it is interesting to note that male teachers
have been spotted using the standing work
stations as well...). In addition, the use of
graphic organizers and structured tools and
techniques better enable boys to break tasks
into their own manageable chunks.

The school lunch hour has been spilt into
two cycles so that smaller children have the
playground to themselves while older children
eat, and vice-versa. Noon-hour activities include
a variety of options, including a skating rink,
targets for throwing snowballs and games that
have been permanently painted on the outdoor
pathway. In addition, there are always plenty
of structured, supervised activities for students
to choose from. Rules are few and stated in a
clear, positive, what-is-expected manner. They
are applied by every member of the staff.

Perhaps most notable of all: in
their third year of implementing Barry
MacDonald’s strategies, the Ste-Foy
Elementary team has ceased referring to the
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implementation of “boy’activities. “Plenty of
our girls like to be active as well,” points
out Denise Godin. “These initiatives bene-
fit all of our students. We are current-
ly piloting a new project, Active Bodies
Active Minds (ABAM), aimed at our cycle
three students. Based on brain research
and its influence on learning, our goal is
to increase physical activity in the morning
to promote better learning during the day.
Students will also learn to adopt a healthier
lifestyle by developing their knowledge of
activity, nutrition and body image.”
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CQSB recently invited a few members of
the Ste-Foy Elementary team to deliver a pres-
entation to all elementary and secondary prin-
cipals. “The difference in the school is remark-
able,” exclaims Director General Marielle
Stewart. “According to the most recent Tell
Them From Me survey, boys’ sense of attach-
ment to the school has significantly increased
and bullying and anxiety have substantially
decreased. We want all of our schools to meet
with this kind of success.”

Board leadership has been key. “This

has been one of our most sustainable

Ped Days’,” declares Stewart. “Educators
in all of our schools have since built
Boy Smarts into their daily practices
and there is more awareness of how
boys learn differently. Each school is
expected to build these methods into its
local strategies, which must subsequent-
ly transfer to everyday planning in the
classroom. We did not want these books

to just go onto a shelf.” O

Patti L. Moore is Project Development
Officer for the Central Québec School Board.




Unleashing Potential; Harnessig Possibilities:
How One School Board is Leading the Way to

Creativity and Innovation

By Jane Daly

ccording to Wikipe-
dia, there are more
than 13,000 school
boards in the Unit-
ed States. But when
some of America’s
most prominent
leaders from business, science, medicine, law,
defense, the arts and education gathered in
New York City for the American Imagination
Summit last year, Canada’s own Ottawa-Car-
leton District School Board (OCDSB) was one
of only a handful of school boards invited from
across North America. (The Edmonton School
Board was similarly honoured.)

The OCDSB’s invitation to the Summit,
which was also attended by Deepak Chopra,
General Charles Wald of the U.S. Department
of Defense; Matthew Bishop, business editor of
the Economist; Judith Kaye, the former New
York City chief judge; and Bruce Vaughn, a
former director of Walt Disney Imagineering, is
a powerful indicator of just how well-respected
the OCDSB has quietly become on the subject
of creativity.

Sponsored by the National Education Asso-
ciation (NEA) and the Walt Disney Company,
the two-day Summit culminated in an action
plan for policy makers, educators and commu-
nity activists to put imagination at the forefront
of school curricula in the United States. As NEA
Executive Director John I. Wilson explained,
“America has always been a leader in innovation
and we want to ensure a new generation has the
imagination and creativity to not only lead a 21¢
century economy but also to visualize innovative
solutions to the problems they will inherit. Tack-
ling climate change will take imagination; find-
ing alternative energy sources will take imagina-
tion; and leveraging advances in technology to
help the greater good will take imagination. We
want to be sure we foster that imagination and
creativity across the curriculum.”

Creativity: A new imperative

Dr. Peter Gamwell, a Superintendant of
Instruction at the OCDSB and the Project Lead
for the District’s push towards creativity (a team

effort that has involved more than 1,000 people),

echoes Wilson’s call, saying that Canada’s own
businesses, government and not-for-profit organ-
izations are increasingly looking for creativity,
innovation and critical thinking skills.

“This presents an exceptional opportunity
for school boards to not only foster and teach
creativity in the classroom but to also research
and determine exactly how to help organiza-
tions and learners of all ages to become the
creative, engaged, critical thinkers our future
will require them to be,” he says.

Unleashing Potential; Harnessing
Possibilities: an Action Research Paper
For the OCDSB, a snapshot of its ongoing
journey to creativity was recently captured in
an action research paper, Unleashing Potential,
Harnessing Possibilities. This report outlines
the steps of the District’s seven-year journey, its
discoveries, how the initiative supports its mis-
sion, vision and strategy and what it needs to do
next to further instill creative environments in
its classrooms, schools, organizations and com-
munities. (The report and regular updates and
resources can be found at www.leadthewayto-

creativity.com.)

Leadership leads the way to creativity
As explained in the report, the catalyst for
the Districts own instructional and cultural

shift was a 2005 OCDSB Leadership Study

that revealed some employee groups felt discon-
nected and undervalued. A dedicated effort was
then initiated to change the situation.

First, the OCDSB developed a Leadership
Narrative and Principles of Creative Leadership,
both of which focused on shaping the culture
of the district into a more positive environment
that encouraged and supported the ideas and
creative capacities of every person. The Lead-
ership Narrative also challenged individuals
to think of leadership in the ways people can
positively influence and motivate those around
them, rather than in terms of rank.

To put the policy into practice, the OCDSB
altered the structure of its leadership initiatives
to ensure more inclusive opportunities for in-
volvement and input. For example, those who
typically attended leadership events were now
asked to invite a guest—a teacher, student,
custodian, parent, community member or lo-
cal business person—to attend and provide
their ideas. These included popular “Lead the
Way” events, featuring presentations by local
and internationally renowned thinkers with ex-
pertise in the fields of innovation, imagination,
creativity and education, such as Daniel Pink,
Sir Ken Robinson, Margaret Wheatley and Sir
John Jones.

Fostering creativity in the classrooms
At the same time, the OCDSB was also
looking more deeply into the implications of
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imagination, creativity and critical think-
ing at the school and classroom level.
While there had always been spontaneous
creative initiatives going on across the dis-
trict, educators realized that effective in-
structional practices also needed to foster
the diverse talents and abilities of every
learner as a “community of thinkers” in
the classroom and school. An enhanced fo-
cus on instructional strategies (such as dif-
ferentiated instruction to appeal to differ-
ent learning styles, for example) provided
more authentic, engaging, joyful learning
environments for all students.

Discovering best practices, inside
and out

To discover some of the best practices to
foster and support creativity, the OCDSB
also examined global research and found
seven key conditions essential for the foster-
ing of imagination and creativity. These in-
cluded embracing creativity as an organiza-
tion; understanding the critical connection
between diversity and creativity; recognizing
that good ideas can come from anywhere
within, or outside of, an organization; pro-
viding permission to experiment and fail;
creating a balance between autonomy and
structured processes; embracing new forms

of leadership; and understanding the need to
create fun, meaningful environments.
However, the OCDSB also recognized
there is no one-size-fits-all solution that can
be applied across all organizations to foster a
creative environment. As a school district, it
had its own unique set of requirements, chal-
lenges and opportunities to address. It there-
fore conducted its own research under four
main initiatives, including the OCDSB Re-
port on Leadership; the OCDSB 2010-2011
Employee Census and Student Survey, which
supports its diversity and equity framework;
a Call for Creative Initiatives, which is build-
ing a library of best practices gathered from
all levels of the District; and the OCDSB
Lead the Way Events, at which thousands of
participants were asked: What are the condi-
tions under which healthy and creative indi-

viduals and organizations flourish?

What are the common conditions?
The Lead the Way research identi-
fied the following conditions for fostering
healthy and creative individuals and orga-
nizations: a safe and positive environment;
time to create; autonomy and empower-
ment; respectful and trusting culture; open
communication, feedback and recognition;

methods/tools/resources

supported by

professional development; leadership; pur-
poseful environment; teamwork and col-
laboration; and passion. Participants also
recommended ways these conditions could
be implemented.

The learning gained from the Lead
the Way initiative is now embedded in the
OCDSB’s 2011-2015 Strategic Plan, with
a focus on supporting the four key priorities
of Well-Being, Engagement, Leadership and
Learning, as well as the OCDSB Board Im-
provement Plan for Student Achievement
(BIPSA) for 2012-2013, and the School Im-
provement Plans for Student Achievement
(SIPSAs) for 2012-2013.

Join us

As the OCDSB continues on its jour-
ney, it invites all interested stakeholders to
join in. “Fostering creative potential will ul-
timately strengthen our collective thinking,
and reveal the brilliance of the students in
our care,” Gamwell. “It’s been a long jour-
ney, but we're just beginning, and we hope
others will join us for what’s bound to be an

exciting ride.” O

Jane Daly is a freelance writer working in the
Ottawa community and is the owner of Fifth &
Walden Communications.
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all regions of Canada!

Summer 2013 Theme:

Striking a Balance (articles to focus
on how schools and divisions are help-
ing their employees find — and achieve
— balance between their work lives and

their personal lives).

Write for Leaders & Learners

Leaders & Learners is a success because superintendents, principals, teachers,
program leaders, board members and educational experts across Canada take

the time to share their stories of innovation and success with our readership.
There is no better time than the present to say THANK YOU!

We would like to invite abstracts for the Summer 2013 and Winter 2013-2014 issue of

Leaders & Learners.

e Proposals for the Summer 2013 issue are due January 18, 2013.
¢ Please include a 25-50 word description as well as contact information for the

author(s).

e Ifyour article is chosen, you will be notified shortly there-after.

* Finished articles for the Summer 2013 issue are due April 1, 2013.

e If your abstract is chosen, you will be given a word count to stick to. (Please note: if
your article is over word count, it will be edited down.)

* Photos are welcome. They must be high resolution, 300 DPI, and are subject to ap-

proval.

e At the end of the finished article, please include 25-50 words about each author that is
listed in the byline (credentials, positions, etc.).

Email your abstract to Editor-in-Chief, Shannon Savory (ssavory@matrixgroupinc.net).

Please be sure to copy Ken Bain on the email (kenneth.bain@hwdsb.on.ca).
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Towards
Collaborative Practice

By Lynda Pressey and Rose Walton

n September 2010, the Ontario
Ministry of Education
introduced a monograph
titled Collaborative Teacher
Inquiry. Networking as a pro-
fessional learning commun-
ity of educators had already
been facilitated through informal processes
within geographical locations. More formal
supports at the provincial level included the
Primary Collaborative Inquiry, Collaborative
Inquiry for Learning: Mathematics (CIL-M)
and the Student Work Study.

These focussed inquiries employed the
knowledge and skills of a singular pro-
fession, namely teachers registered with
the Ontario College of Teachers (OCT).
Educators from OCT engaged in the prac-
tice of analyzing and reflecting on cur-
rent curriculum, student performance and
pedagogy within Thames Valley District
School Board (TVDSB). As educators
engaged in professional learning through-
out the province of Ontario, supports
from a variety of sources came into play.
This inter-play of support systems, such
as research teams, broadened the think-
ing and responses to issues or questions.
Through Program Services, Research and
Assessment, TVDSB began the journey of
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questioning the interdisciplinary practice
of diversely positioned professions as sup-
porting the shift from isolated to collab-
orative inquiry practices.

Supporting the shift towards
interdisciplinary collaborative practice

Douglas Reeves describes inter-profes-
sional education as an “interactive learning
activity that involves participants from two or
more professions” (Reeves, 2009, p.142). The
TVDSB Primary Task Force and the Primary
French Language Task Force comprised a team
of educators, literacy coaches and coordinators
as they engaged in conversations surrounding
the reading comprehension levels of young
children. Questions emerged as educators dia-
logued about practice, pedagogy and research
findings. A common understanding of “want-
ing to dig deeper” into the reading comprehen-
sion levels of young children turned towards
collaborating with other support systems to
enhance the learning of not only students, but
educators as co-owners of the findings and
investigation.

The Language Portfolio engaged in an
exchange of questions, research supports
and data analysis with the Research and
Assessment Department in order to broaden
their base of knowledge and skills. Building

a sense of collaborative practice within the
broad context of educators and research-
ers, the question arose: If specific reading
comprehension strategies are targeted then
students’ comprehension levels will improve.
The prime objective was to co-construct
a measurement tool/intervention with
Research and Assessment to measure com-
prehension strategies employed by grade one
students in 12 English speaking classrooms
and French Immersion primary classrooms.
Task Force meetings opened spaces for dia-
logue and questioning among all the par-
ticipants involved in the research question.
Co-learning and co-researching were con-
sultative roles undertaken by all members of
the team to support student learning.
Collaborative consultation is defined
as “a process in which a trained, school-
based consultant, working in an egalitar-
ian, non-hierarchical relationship with a
consultee, assists the person in his or her
efforts to make decisions and carry out
plans that will be in the best interests of
the students,” (Margison and Shore, 2009,
129). Dialogue and stretching the know-
ledge-base of educators in the areas of data
collection, research questions and analyz-
ing data to drive future instruction was
supported by the Research and Assessment



team through opportunities to co-learn
and co-teach in a collaborative process.

Information was presented by the Research
and Assessment team, in collaboration with
the Primary/French Task Force Teams, who
would conduct the mini-study over the course
of six weeks. The teams were collaborative
in nature and thus the interaction between
the members was on-going. Throughout the
process of engagement and investigation, the
teams became a nucleus of learning and further
investigation in the form of questioning. The
language of the team became a cohesive hub of
understanding and pushing the boundaries of
classroom practice, further professional read-
ing and dialogue. Discourse was vital to the
health and wealth of the data collection and
interactions between the two professions as the
team moved from a reactionary position to co-
researchers learning and growing their profes-
sional dialogue.

Margison and Shore (2009) and Nastasi
(2000), noted that school psychologists’ roles
were reactive in nature and efforts to embrace
the profession as collaborative learners were an
evolution in setting common goals, knowledge-
base and strategies. Glen (2001) also empha-
sizes the strengths of each profession and their

unique contributions to learning and practice.

As educators become researchers in their class-
rooms, the support of psychologists from the
Research and Assessment branch of the local
school board provided support and growth
within and to other professions supporting the
development of students.

The educators made observational notes
through the use of a journal about their
students overall use of targeted comprehen-
sion strategies. The general consensus of the
teams indicated that their focus for instruc-
tion was guided by the hard data collected
by the Research and Assessment Department
and their interpretations or analysis of their
observation notes. Further discourse arose
from discussions surrounding interpreta-
tions of observations and how these findings
guided their instruction with small groups.
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Leadership Practice:
Applying What we are Learning

Education leaders work with others to put into place programs and strategies to realize
goals. Leaders in Ontario are becoming increasingly strategic when building networks
for collaborative professional inquiry and when supporting implementation. This article
describes what leaders are learning and how the learning is being activated in Eastern
Ontario Public and Catholic District School Boards.

By Eleanor Newman and Norah Marsh

n Ontario, educators continue
to focus on student achievement
of high standards through the
application of knowledge and
skills through problem solving,
higher order thinking, critical

and mathematical literacies and
communicating. Over the past decade, the
proportion of students meeting standards and
graduating from secondary school has steadily
progressed. However, to meet the challenge of
engaging all students, leaders in Ontario are
becoming increasingly strategic when building
networks for collaborative professional inquiry
and when supporting implementation.

In eastern Ontario, leaders in public
and Catholic school districts and Queen’s
University meet this need through joint col-
laboration. They formed the Eastern Ontario
Staff Development Network (EOSDN) as a
vehicle to think and learn together in a network
that has served the region for over 20 years.

Through symposia, programs and work-
shops, as well as digital means, the EOSDN
connects leaders from classrooms, schools
and districts. All network opportunities are
designed to promote reflection and inquiry that
is respectful of students, teachers and admin-
istrators, aligned with provincial and district
priorities, informed by research and focused on
implementation of effective practice.

The member organizations identify needs
and generate ideas from which the EOSDN
Board of Directors set the vision and direc-
tion. Representatives of each member organiza-
tion serve on ad hoc working committees to
realize the plans and, much like an organism,
the network morphs to serve changing and
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evolving needs. Through the active participa-
tion of member boards, the EOSDN decided
that student thinking, professional inquiry and
leadership were priority points of leverage and
would be the focus for EOSDN.

The EOSDN approach is organic and
responsive, rooted in an understanding that
professional growth occurs when multiple voic-
es and experiences are valued, including those
of researchers. An example of this fluidity in
learning structures is the EOSDN’s 2012-13
Thinking Symposium. Teams, comprised of
teachers, school administrators, consultants
and/or superintendents, determine an area
for study—an aspect of student and profes-
sional learning—that the team has identified
as its focus for improvement. All the teams
meet at fall and spring regional sessions for
facilitated collaborative work and reflection.
Through EOSDN, teams have ongoing access
to resources and research and opportunities to
connect online about the practical aspects of
implementation.

Through these means, EOSDN provides
support for those who are merging profes-
sional learning with classroom practice. While
the focus for the work is fluid and responsive
to prioritized learning needs, the structure is
tight, providing a framework for participants
to reflect on their experience through the stages
of attempting different strategies—thinking,
doing and refining—and full implementation,
where the “different thing” is embedded into
practice.

Facilitating professional learning ground-
ed in practice is complex. It requires lead-
ers who are sufficiently skilled to under-

stand that it is not a matter of prescriptive

direction and accountability, but a mixture
of being informed by the research literature
on effective instructional and assessment
practices, and a professional curiosity that
fosters an environment in which all partici-
pants are co-learners on a journey to better
serve students. Success relies upon respectful
interaction among teachers and administra-
tors, which requires a high degree of trust.
Teachers learn to trust that administrators
are engaging as learners and not as evalua-
tors. Likewise, administrators learn to trust
that it is not only appropriate, but vital to
be a co-learner.

In our experience, trust does not emerge
by accident—it comes from a sincere commit-
ment to continuous examination of teaching,
learning and leadership practices, and clear
group norms for collaboration. Trusting the
voices of experience does not mean that prac-
tices are not questioned experience becomes the
starting point for professional discourse about
student learning and needs and the learning
and responsibilities of educators. When teach-
ers and administrators work collaboratively
with purpose, rich and focused learning for
themselves and for students is more likely to
occur. In Eastern Ontario, through the Eastern
Ontario Staff Development Network, profes-
sional interaction extends beyond the boundar-
ies of schools and districts providing a forum
for regional learning. O

Eleanor Newman is Executive Director of the
Eastern Ontario Staff’ Development Network.
Norah Marsh is Superintendent of Education for
the Limestone District School Board, and is Chair
of the Eastern Staff Development Network.



What Happens When
Leadership Asks YWhy?

By Karen Dalton, Laura Elliott, Mike Sereda and Bill Tucker

“Any person or organization can explain
what they do; some can explain how they are
different or better, but very few can articu-
late why. WHY is not about money or prof-
it—those are results. WHY is the thing that
inspires us and inspires those around us.”

imon Sinek, the author of
Start With Why (2009),
describes how the simple
idea of discovering his
own WHY, has led to
a restoration of the pas-
sion that allows leaders to
inspire others both within and outside their
organizations, to advance their ideas and
their vision.

In the late spring 2011, the senior admin-
istrative team of the Thames Valley District
School Board (TVDSB), London, Ontario,
was provided with a copy of Sinek’s book,
Start With Why. Frustrated with stagnant
provincial assessment results, which were
consistently below provincial standard, the
senior team was committed to engage in dia-
logue about the underlying reasons for the
underachievement of its students.

The discussions, which were sometimes
highly spirited, yet respectful, centred on the
core mission of the TVDSB. As all organiza-
tions question, we asked “why do we exist?
What is our differentiator as a school dis-
tric? Why would anyone want to send their
children to a Thames Valley school?” Unlike
many organizations, we took it further and
delved into the debate.

Throughout the fall and extending into
the winter months, the senior team expanded
the weekly discussions to a group called the
Learning Agenda. Members of this group
consist of senior administration, system prin-
cipals and managers within the departments
of program, operations, human resources,
business and director’s services. The primary
goal of the Learning Agenda is to engage in

professional learning and dialogue to focus

on student achievement.

After significant dialogue and debate,
it was decided that the director of educa-
tion needed to “speak” to every employ-
ee about the why of the Thames Valley
District School Board. The April 20,
2012, Professional Activity Day was a per-
fect opportunity for the director to pro-
vide a message to all district employees.
Considering that this district employs over
7,200 staff and spans more than 7,000
square kilometers, the challenge of reaching
everyone at the same time required a creative
solution. After consideration of a variety of
options, the decision was made to utilize
live video-streaming, connecting more than
ten sites across the district, requiring each
employee to travel to one of the sites.

On April 20, 2012, the director deliv-
ered an inspiring message to 7,200 staff, in
a simultaneous multi-site context. With
a relentless focus on “each student, every
day”, he described his vision for the deliv-
ery of educational services and supports
provided by staff to the 71,000 Thames
Valley students. This vision was organized
within four pillars: focus on excellence;
signature learning experience; respon-
sibility to lead; and renew the passion.
Immediately following his message, senior
administration, together with principals
and managers, facilitated a full discussion
and debriefing activity with all staff at each
site. The same set of questions was pre-
sented to all audiences. Questions includ-
ed the following:

* What message did you take away from
the director’s address? What resonated
with you?

*  Why would a family choose Thames Val-
ley for their son’s/daughter’s education?

*  What do you do in your day-to-day work
that demonstrates the intent of the direc-
tor’s message?

* How does your work contribute to en-
hanced student learning, for each stu-
dent?

An “exit card” was provided to each staff
member upon the conclusion of the discus-
sion, with reflection questions and next steps
to prompt action.

It is readily apparent that the strategic
planning process engaged in by trustees, and
the why messages from the Learning Agenda,
along with the director’s inspiring message,
are all in perfect alignment. This can only
lead to better outcomes for the students of
TVDSB.

The impact of April 20th is far-reaching
and long-lasting. We continue to see and
hear evidence of “each student, every day.”
Department plans, student and staff pro-
grams continue to focus work on the four
pillars.

As one teacher put it, “The opportunity
to work for an organization that focuses on
excellence is incredible—recognize excel-
lence in oneself and in our colleagues, and
that translates into excellence in others, spe-
cifically our students. Regardless of your
role, we each support student success and
academic achievement.” O

Karen Dalton is the Executive
Superintendent, Operations for the Thames
Valley District School Board. For further
information contact k.dalton@tvdsb.on.ca.
Laura Elliott is the Executive Superintendent
of Program Services for the Thames Valley
District School Board. For further informa-
tion contact laura.elliott@tvdsb.on.ca. Mike
Sereda is the Executive Superintendent of
Business and Human Resource Services for
the Thames Valley District School Board. For
further information, contact m.sereda@tvdsb.
on.ca. Bill Tucker is the Director of Education
for the Thames Valley District School Board.
For further information, contact w.tucker@
tvdsb.on.ca.
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By Education Council, Waterloo Region DSB

Importance of coherence

Coherence is the glue that binds a large
school district together. Coherence serves
to increase the precision of instructional
practice and secure accountability in opti-
mizing learning and achievement for all stu-
dents. Consequently, improving coherence
has become the focus of leadership at the
Waterloo Region District School Board; an
organization serving over 60,000 students
and which is the largest public employer in
the regional municipality of Waterloo.

Coherence involves over 3,500 teaching
staff sharing a vision of learning through the
establishment of high yield instructional tools, a
professional learning focus and a clearly defined
system expectation that supports the achieve-
ment of a precise system instructional goal.

Reorganization of leadership to
support structural coherence

Emphasizing the learning agenda required
the reorganization of leadership at the senior
level. Through the support of trustees and the
leadership of the director of education, the
structure was reorganized to allow four super-
intendents of education to focus purposefully
on instruction in schools. This was supported
by an executive officer, who was responsible
for managing various operational issues, and
a superintendent of learning services who, in
turn, supervised an integrated department led
by four assistant superintendents. An education
council, led by an executive superintendent,
was established to align everyone’s efforts.

The common focus of the implementa-
tion of the learning agenda by this group
served to strengthen working relationships,
clarify a common vision of leadership and
implement strategies that would ensure
coherence across the system. The resulting
strong collegial relationships, where owner-
ship of learning belonged to all, promoted a
high level of collaborative problem-solving
and innovative thinking that was translated
to practice through work at the family of
schools and supports across the system.
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A coherent vision of instructional
practice

The education council articulated a
vision of learning that linked a system goal
with beliefs and a system expectation. This
was complemented by a professional learn-
ing focus anchored in the use of a learning
cycle and choice of high yield instructional
tools. What became known as the System
Success Plan Synopsis, served as a consistent
reference point for teachers, support staff
and school administrators for several years.
This created a coherent view of optimiz-
ing learning, reinforced through aligned
communications, supports and resources
and with some site-based flexibility to allow
school leaders to differentiate their approach

to implementation.

Promoting coherence through
collaborative capacity building
Education council has served as an
effective structure through which a vision
and approach to improved instruction and
learning, has been articulated, refined and
consolidated. Throughout the district, cul-
tural changes reflecting a gradual release of

responsibility, have resulted in actions such
as principals and vice-principals providing
leadership in district and family of schools
sessions, and all secondary department heads
engaging in sessions on improved assess-
ment practices. These cultural shifts, with
an emphasis on capacity building, exem-
plify ways that staff across the system are
engaging in, and contributing to, improved
instruction and instructional leadership.

Coherence making and capacity building
are key ingredients in improving instruc-
tional leadership in the Waterloo Region
District School Board. The improvements
in results for students and the increasing
sense of efficacy reflected by staff, under-
score the importance of coherence making
and capacity building in working strategic-
ally to optimize learning and achievement

for all students. O

Contact Mark Harper, Superintendent of
Learning Services for the Waterloo Region Dis-
trict School Board, for more information.

Relationships

Instructional Leader Mindset
Collaborative Learning Cycles
Leadership Development
Gradual Release of Responsibility

Celebration

Improved Efficacy in Instructional Leadership/Practice.
Deeper Understanding of Assessment.

Clearer Connections between School Plans and System Plan.

Primary and Junior EQAO Weriting and Reading Results.

Actions: Structural Coherence

What we did Shared, Focused Vision
SMART Targets
System Success Plan Synopsis
Common Messages
Alignment of Resources

Adult Indicators: .

How we knew ©
¢ Greater Motivation.

Student Outcomes: Growth in:

Impact on Learning/ ©

Achievement .

Primary and Junior Reading Records and CASI Results.

* Results and Participation Rates in EQAO and system wide
assessments by students receiving special education supports.

*  Grade 9 EQAO Mathematics Assessment - Applied Results.

* Reduction in Gap between Boys and Girls in Reading and Writing.

¢ Improved Credit Accumulation and Student Retention Results.



Knowledge Mobihzation

as a L.ever for Change

By Dr. Kathy Witherow

nowledge
mobilization is
a relatively new
and underused
term in edu-
cation. It is
multi-dimen-
sional and draws on many different fields
and contexts. Knowledge mobilization can
be defined simply as efforts to integrate new
knowledge, including research evidence, into
policy and practice. The literature (Nutley
et al, 2007; Levin, 2008; Witherow, 2011)
suggests three key interrelated factors: 1)
characteristics of the research (Contenz); 2)
leadership, organizational structures and cul-
ture of the organization (Contexs); and 3)
facilitation (Conversation), as essential to any
knowledge mobilization strategy.

Content matters. We know from the
research (Levin, 2008; Witherow, 2011) that
teachers and school leaders report multiple
sources of knowledge that shape how they
think about education and what they do in
practice each day. However, it is clear that
educators are more likely to rely on their
own experiences or obtain information from
colleagues or professional networks than
they are to seek research findings. When
educators do access secondary sources, they
rely mainly on the translations of research in
professional publications (Biddle and Saha,
2002). For understandable reasons, educa-
tors rarely read original research studies.
We therefore need to find ways to have col-
leagues engage with good quality evidence.
The relevance, quality and source of the
research all matter when considering knowl-
edge mobilization strategies.

Leadership, both at the school and dis-
trict level, has a significant role to play in
generating the will and building the cap-
acity to ensure engagement with research.
Effective leaders are able to instil in others
a commitment to seek new knowledge.
Leaders need to have high expectations and

provide the necessary supports to develop
skills and provide monitoring if teachers are
to use research in their practice. Lack of time
is often cited as a barrier for teachers to use
research. Leaders have an important role to
play in overcoming this barrier and setting
research-based practice as a priority at both
the system and school level.

Structures and processes need to be put
in place so administrators and teachers have
opportunities to engage with research, but
these activities also need to be effective and
meaningful, and to lead to changes in what
people actually do. School leaders have used
a number of means to bring research into
their schools and to engage staff, such as
book studies, “Lunch and Learn” sessions
and discussions at staff meetings. These for-
mal structures require resources, such as time
and personnel, to plan, and for the most
part, are dependent on individual choice for
participation. They can also create a sense
among staff that discussions about research
are normal and expected in the organization.

Providing a process or structure does
not necessarily guarantee that educators will
engage with research. An important deter-
mining factor in research use is a culture
that encourages individuals to seek out new
knowledge and to interact with colleagues
about it. That is why it is so important to
make research engagement a normal part of
daily life in schools.

The final element of the strategy is facili-
tation. Facilitation can act as a scaffold for
teachers to move from what they current-
ly know and do to what is known in the
research. Learning in networks within and
across schools, and encouraging staff inter-
action with facilitators who have a deep
understanding of research, can have a posi-
tive impact on research uptake. Facilitators
can prevent learning communities from
getting stuck on what they already believe
instead of seeking out better ways of work-
ing. Teachers value learning from colleagues,

therefore teacher to teacher interaction with-
in and across schools is an essential element
in the uptake of new knowledge. School and
system leaders should consider using facilita-
tors who can take on multiple roles, such as
coaching, creating protocols that encourage
the engagement with research and providing
executive summaries of research so that the
research findings are relevant to practice.
Knowledge mobilization has enormous
potential to transform classroom practice if
it is woven into the fabric of the organiza-
tion. In order to ensure that the research
gets shared, and more importantly, used
consistently to inform practice, leaders need
to pay attention to the factors that influence
research engagement. The net result of a
focus on content, context and conversation
is the creation of the conditions for know-
ledge mobilization in schools and across

districts. O

Dr. Kathy Witherow is Superintendent of
Curriculum and Instructional Services in the

York Region District School Board.
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Collaborative
Leading and Learning

By Doris Beers, Jacqueline Gauthier and Theresa Kennedy

nyone who has
observed a kinder-
garten class knows
that children ask
questions...a lot!
Questioning is the

natural vehicle by

which children learn as they process their

observations and make sense of their world.

As life-long learners, educators know that

following our youngest students’ lead and

asking the deeper questions based on what

we see and hear can guide us in our next

steps to improving student achievement.
Administrators across Algonquin and

Lakeshore Catholic District School Board

(ALCDSB) continue to develop authen-

tic understanding of the instructional

core, which is the impact of the interac-
tions between the teacher, the students
and the task. Through Richard Elmore’s

“Instructional Rounds in Education” strat-

egy, we identified, through our observations

based investigations, trends that led us to ask:

*  What impact does an inquiry-based col-
laborative culture have on building teach-
er leadership?

* How do we sustain systemic change and
growth?

* How can we synthesize initiatives and
new learning so as to move from a culture
of research to a culture of action?

* Why is there a variation of effective
practices between classrooms within and
across schools?

*  How can we tailor core instructional strat-
egies to meet the needs of each schools
community?

Our Co-learning/Co-leading Journey
ALCDSB’s Learning Network #3 is

comprised of 12 Kindergarten through

Grade 8 elementary schools. Our journey to
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A number of teacher-leaders’ enthusiasm has piqued
their colleagues’ interest so that the culture of inquiry-
based reflective practice is already established for the

upcoming school year.

investigate our “questions for change” began
with establishing four hubs, or groupings,
of schools within our network. The smaller
cohorts enabled school-specific foci, while
maintaining our collective goal of establish-
ing a culture of reflective practice and collab-
orative inquiry. The hubs were identified as
groups of mutually accountable co-learners
engaged in action research. Articulating the
purpose of the hubs in this manner encour-
aged the risk-taking necessary for all educa-
tors to comfortably share their thinking, try
new strategies and question one another.

Each hub consisted of at least one teach-
er and one administrator from every school.
Hubs met at least once at each school in
their group. Hubs used Elmore’s instruc-
tional rounds process to attend to the
host school’s particular inquiry question.
This focused on the goals of each school’s
improvement plan, while improving our
ability to ask questions regarding student
learning, objectively analyze what students
are saying and doing, and articulate a strat-
egy’s objective. The teacher-leaders shared
their learning with their own school in
order to develop capacity within schools.
Meanwhile, administrators shared informa-
tion from hub meetings so that the network
could identify patterns that fueled the next
steps in our instructional leadership.

As anticipated, individual hubs evolved
to meet the particular school improvement
goals of each school and learning needs of
their members. One hub focused on rich

and engaging tasks to improve student

achievement in numeracy. Another hub mea-
sured the effects of their descriptive feedback
in two classrooms over several months. While
the focus was individualized for each hub, the
purposeful and evidence-based action research
format was consistent across the network.

2012
By June, many teachers reported con-

fidence in aligning their hub learning with

personal practices. They also stated greater
assurance in leading a collaborative inquiry
within their schools. In fact, a number of
teacher-leaders’ enthusiasm has piqued their
colleagues’ interest so that the culture of
inquiry-based reflective practice is already
established for the upcoming school year.
The qualitative data gathered in our hub
model this year has provided us with a solid
foundation upon which to build across our net-
work. The analysis of our journey demonstrates
that the hubs were effective for three reasons:

1. The hubs provided all members autonomy
over the inquiry and the methodology.

2. Regularly scheduled hub work offered all
educators opportunities to develop mas-
tery of their self-selected strategy; and
most importantly.

3. Our hub work addressed our collective pur-
pose of improving student learning. O

Doris Beers is Principal of St. Mary Caholic
School (Trenton). Jacqueline Gauthier is Principal
of St. Peter Catholic School (Trenton). Theresa
Kennedy is Superintendent of School Effectiveness
Jfor ALCDSB.
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Theme: Technology Meets Pedagogy:

Hardware Meets Headware

July 4-6, 2013
Delta St. John’s Hotel
St. John’s, Newfoundland

Stay tuned to www.casa-acas.ca for more

details, as they become available.

LBPSB Teacher Participates in Google Teacher Academy

Ontario Public Supervisory Officials’ Tanya Avrith, an Itinerant Digital Citizenship and Educational Technology Teacher

Association (OPS0A) News who works at the Lester B. Pearson School Board in Dorval, Quebec, has the distinct hon-
OPSOA is pleased to announce that our of being only one of three Canadians—and the only teacher from Montreal—who took

Laura Elliott, Executive Superintendent, part in the Google Academy workshop, held recently in New York City.

Program Services, Thames Valley Avrith was selected for this program based on her innovative work with students, from

District School Board, is the 2012-2013 Grades K to 11, and educators on the role of educational technology in schools. Avrith has

President. Elliott brings many years of dedi- been a key developer of the school board’s innovative Digital Citizenship program, which

cated service to public education and to provides curriculum materials and information to students, teachers and parents about the

OPSOA. She will serve the members in an appropriate use of technology in a 21* century world. The Lester B. Pearson School Board

exemplary way! Congratulations Laura! is proud to salute Avrith’s accomplishments!

Ontario Catholic Supervisory Officers’ Association

(OCSOA) News

1. OCSOA is pleased to announce Anne O’Brien, Superintendent
with the Durham Catholic District School Board, as the
association’s President for 2012-2013. Simone Oliver,
Superintendent with the Ottawa Catholic School Board, is
Vice-President.

2. Congratulations to Chris Roehrig, Brant Haldimand Norfolk
Catholic District School Board, and Larry Clifford, Waterloo
Catholic District School Board, newly appointed Directors of
Education this fall.

. Best wishes to Susan LaRosa, who will be retiring as of

December 31, 2012, after 15 years as Director of Education for
the York Catholic District School Board.

. Congratulations to Bruce Rodrigues, Director of the Toronto
Catholic District School Board and OCSOA’s Past President.
Bruce is the 2012 recipient of the St. Jerome’s University
Chancellor John Sweeney Award for Catholic Leadership.

Huron-Perth Catholic District School Board Director of
Education announces retirement

Huron-Perth Catholic DSB’s Director of Education, Martha
Dutrizac, announced her retirement in November 2012. Upon
announcing her retirement, she said, “I have been blessed to
serve in Catholic education over the last 42 years; however, to
be part of the dynamic leadership team of the Huron-Perth
Catholic District School Board for the past 10 years, as a
Superintendent and the Director of Education, was truly a gift.
It has been a privilege to live my vocation with so many tal-
ented educators whose passion and vision for Catholic educa-
tion has been nothing short of outstanding across the system.”
Dutrizac previously served as Superintendent of Education for
Huron-Perth, vice principal, principal and staff development offi-
cer in the London District Catholic School Board.

» Share your news in the next issue! Email ssavory@matrixgroupinc.net <
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Round Table on “The Future of English Education in Quebec”
Key representatives from the English educational community came together on November 29, 2012, at the Sheraton Hotel in Laval,

Quebec, to discuss priority issues for English education. Over 100 stakeholders from around the province were invited to reflect on the

priorities of the English-speaking educational community in Quebec and participate in a shared dialogue on a number of key issues.
This forum is particularly important in light of the current economic situation, as well as the election of a new provincial government in
September 2012.

The round table event was organized by the Leadership Committee on English Education in Quebec (LCEEQ). LCEEQ is an advocacy leader-
ship committee, with 35 members, that represent the English-speaking educational sector. The members provide broad expertise and perspective on
emerging educational issues, while representing K to 11 education, adult education and vocational training, as well as higher education.

Also participating in this event were representatives from the Quebec Ministry of Education, Leisure and Sport. More information
about LCEEQ can be found at www.lceeq.qc.ca.

» Share your news in the next issue! Email ssavory@matrixgroupinc.net ¢¢

Algoma District School Board
Director Retires

In July 2012, Mario Turco, Algoma
District School Board (ADSB) Director,
retired after serving education for
42 years. He became the Director of
Education for ADSB in August 2003.
Turco began his career in 1970, as a
math teacher at Korah Collegiate.

In his farewell message to col-
leagues and students, Turco said: “Our
schools look great, both inside and
outside. They are clean, safe and invit-
ing. Our students enjoy coming to
school. They are achieving better than
ever before. More students are having
their individual needs met, more are
staying in school, more are returning
to school and more are graduating
from high school. Just as important,
more and more parents are choosing
to enroll their children in our schools.
These things do not happen by chance.
They happen because everyone in our
Board understands the very important
role that each plays to the betterment
of our students, our community and
ultimately our society.”

Algoma District has appointed Lucia
Reece as new Director of Education, fol-
lowing a thorough search for candidates.
Reese has served as Superintendent
of Education with ADSB since 2005,
worked as a principal and vice prin-
cipal for eight years as well as spent
15 years teaching for ADSB and York
Region. Mario Turco’s entire letter can
be read at: www.adsb.on.ca/uploads/
info/listings/FarewellMessagetoAllStaff_
Community.pdf
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